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Certified and Non-Certified Staff Hiring Protocol:  Field Experience
	There are important principles that guide the thinking of supervisors who provide improvement and professional growth opportunities to support teachers.  
School Demographics:  Taft Grade School is located in Lockport, Illinois, a southwest suburban school district housing grades Kindergarten through Eighth grade.  Taft has approximately 350 students and 21 certified teachers.  
What We Are Trying to Accomplish:  Supervision is present wherever two or more people meet who are interested in child growth and development.  Good supervision is based on leadership, which brings out the best in an individual through a complete understanding of their potentials and problems.  To help the individual, it is necessary to develop a closer and more human relationship.  The quality of leadership will never rise above the quality of human relationship.  Supervision and teaching are complementary.  It should be a relationship of guidance, counseling and cooperation.  One of the people closest to the teacher, and therefore, who can best understand the teacher’s situation, is another teacher.
What is the Rationale for Our Recommendation:  Coaching has several purposes.  The first is to build communities of teachers who continuously engage in the study of their craft.  Coaching is as much a communal activity, a relationship among seeking professional, as it is the exercise of a set of skills and a vital component of training.  Second, coaching develops the shared language and set of common understandings necessary for the collegial study of new knowledge and skills.  Especially important is the agreement that curriculum and instruction need constant improvement and that expanding out repertoire of teaching skills requires hard work, in which the help of our colleagues is indispensable.  Third, coaching provides a structure for the follow up to training that is essential for acquiring new teaching skills and strategies.  Researchers on teacher training agree that transfer of skills and strategies foreign to the teacher’s existing repertoire requires more substantial training than the training we typically allot to such enterprises.  Coaching appears to be most appropriate when teachers wish to acquire unique configurations of teaching patterns and to master strategies that require new ways of thinking about learning objectives and the process by which students achieve them.  Minor changes which constitute the “fine tuning” of existing skills can be achieved more easily by teachers themselves.  
How This Development Plan Align with the School Improvement Plan:  This plan model recognizes the needs of each individual teacher and is tied to a School Improvement Plan (SIP).  In this way, effective collaboration can result in the ultimate goal of improved student performance.  Teachers supervising teachers are fundamentally about educators, educator leaders, school administrators and central office leaders examining practice in reflective ways with a strong focus on student learning and results as the ultimate barometer of improvement. 

Aspects of Good Teaching Focus:  The following are identified as best practice in the field of education:  Engaging students in active learning experiences, setting high, meaningful expectations, providing, receiving, and using regular, timely, and specific feedback, becoming aware of values, beliefs, preconceptions; and unlearning if necessary, recognizing and stretch student styles and developmental levels, seeking and presenting real-world applications, understanding and valuing criteria and methods for student assessment, creating opportunities for student-faculty interactions, creating opportunities for student-student interactions, and promoting student involvement through engaged time and quality effort.

How to Measure Outcomes:  We can measure the outcomes of implementing this plan several ways.  First and foremost, educator’s first priority should be the well-being and education of students.  If this is held to be true, we can measure program outcomes based upon student achievement and retention rate in various areas and means.  We can also measure program outcomes by analyzing teacher’s formal observations done by principals and administrators, and ideally their overall performance rate should increase over time.  Finally, we can also measure program outcomes by the retention rate of teachers and staff.  
[bookmark: _GoBack]School Factors (Budget, Staffing, Space, Scheduling):  Please refer to the attached Taft School District 90 budget (Appendix A, Taft school board, May 1, 2013).  The proposal for meeting staffing concerns is as follows:  once a week, our district would employ rotating substitutes, much like we do every Wednesday for teachers to attend IEP and RtI meetings, for both the supervisor teacher and the teacher being supervised.  For 45 minute class-period increments, supervisors are able to visit the supervisee’s classroom in order to observe and document their teaching practices.  When the lesson is over, the supervisor and supervisee will have the chance to talk about what was observed, and point out the strengths and areas of improvement for that particular teacher.  The teacher observations can take place on a weekly rotating basis, ensuring each teacher is paired with their supervisor more than the “normal” three scheduled formal observations per year with their designated administrator.
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